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Abstract 

English for Specific Purposes (ESP) is a pedagogical approach which addresses specific linguistic 
requirements of learners within specialized contexts. In an increasingly interconnected world, 
where English serves as a global communication tool, ESP stands as a bridge between the 
universality of the language and the intricacies of domain-specific communication. This paper 
provides a comprehensive exploration of ESP's principles, methodologies, and benefits, drawing 
insights from prominent scholars in academic environment. The foundation of ESP lies in needs 
analysis, a process that discerns learners' communicative purposes and contextual constraints. 
This analysis guides the development of learner-cantered instruction, acknowledging diverse 
goals and backgrounds of learners. The study employs library research method design to identify 
sources that offer accurate data or professional judgment regarding a research question; 
eventually, these sources are a prerequisite for all other research techniques. The research 
underscores the significance of ESP in catering to learners' specialized linguistic needs, the 
context in ESP, factors that affect ESP, and the contextual differences in ESP in order to prepare 
learners to communicate confidently in their chosen domains. As English continues to evolve as 
a lingua franca across disciplines, ESP remains a pivotal approach in language education. It 
challenges traditional language instruction paradigms, advocating for a more tailored and 
contextually sensitive approach. By recognizing the dynamic nature of language and the 
importance of addressing learners' unique goals, ESP positions itself as a transformative model in 
equipping learners with the skills essential for success in today's global communication landscape. 

Keywords: English for Specific Purposes, Need Analysis, Linguistic, Learning Context 

To cite this article (APA 7th): 
Ningsih, N., Rahman, P., & Nelson, S. S. (2024). Tailored Linguistic Instruction for 
ESP: Strategies and Applications in the Global Arena. International Journal in Applied 
Linguistics of Parahikma, 7(1). Retrieved from 
https://journal.parahikma.ac.id/ijalparahikma/article/view/464 



TAILORED LINGUISTIC INSTRUCTION FOR ESP: STRATEGIES AND 
APPLICATIONS IN THE GLOBAL ARENA 
 

International Journal in Applied Linguistics of Parahikma, 2024 
Vol. 7, No.1, pp. 1-13, https://journal.parahikma.ac.id/ijalparahikma/ 

 
 

2 

Introduction 
The global proliferation of English as a bridge of communication has transcended 

geographical boundaries, cultural barriers, and disciplinary divides. This linguistic 
phenomenon has led English as an essential communication skill to reach success in the 
future, across a multitude of fields, ranging from academia to business, science to 
technology (Hutchinson & Waters, 1987). However, as English has become more 
ubiquitous, it has also evolved into a multifaceted tool with nuances, terminologies, and 
communication conventions specific to each field. This discovery gave rise to the 
instructional paradigm known as English for Specific Purposes (ESP), a method precisely 
intended to meet the distinct linguistic demands of specialized contexts. (Johns, 2012). 

In essence, ESP is a tailored response to the dynamic and ever-evolving 
communication landscape. While general English instruction equips learners with 
fundamental language skills, ESP delves deeper into the intricacies of language use, 
targeting the specific genres, lexicons, and discourse patterns that dominate various 
professional, academic, and vocational domains (Paltridge & Starfield, 2013). The very 
essence of ESP lies in its recognition that language is not a monolithic entity; it is a tool 
moulded by the unique needs of its users and their communicative environments. 

As Hutchison and Waters (1987) astutely noted, ESP's bedrock lies in needs 
analysis, a process akin to deciphering a linguistic puzzle. The needs analysis 
encompasses not only linguistic components but also the broader context in which 
language operates. It involves discerning the intended purposes of communication, 
identifying the key stakeholders in the communicative process, and unravelling the 
intricacies of language use within a given context (Brown, 2016; Chambers, 1980; 
Songhori, 2008). This analysis acts as the compass guiding the course design, content 
selection, and instructional strategies that define ESP. 

Moreover, the ESP approach is inherently learner-centric. Each learner steps into 
the educational realm with a distinct set of goals, backgrounds, and communicative 
intentions. The learner-centred philosophy of ESP, as underscored by Munby (1981), 
acknowledges this diversity and harnesses it as a cornerstone for effective instruction. 
Whether a learner aspires to negotiate international business deals, engage in scientific 
discourse, or navigate academic research, ESP strives to provide an instructional 
environment that acknowledges and respects these individual aims. 

A critical component in the ESP toolkit is the use of authentic materials, a concept 
elucidated by Swales (1990). Authenticity extends beyond textbook exercises; it is the 
incorporation of genuine documents, reports, articles, and interactions that mirror the 
language and discourse learners will encounter in their professional lives. This immersion 
into real-world language use not only enhances linguistic competence but also cultivates 
the ability to decode and encode contextually relevant messages as a crucial skill in the 
complex landscape of specialized communication. 

In the subsequent parts of this article, I delve deeper into the principles, 
methodologies, and benefits of ESP. Through a synthesis of existing literature and 
analysis of empirical examples, I aim to illustrate the effectiveness of this approach by 
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finding its linguistic needs, the context in ESP, factors that affect ESP, and the contextual 
differences in ESP. By addressing the inherent tension between the universality of English 
and its contextual intricacies, ESP stands as a testament to the evolving nature of language 
education in an interconnected world. 

 
Methodology 

 
In order to apply the library research method in this study, sources that provide 

factual information or an expert's or personal opinion on a research subject were located; 
this is a fundamental step in every other research strategy (George, 2019). This research 
adopts a literature review approach to comprehensively explore and synthesize existing 
research on ESP. A systematic search of scholarly databases, academic journals, and 
relevant texts was conducted to gather a diverse range of sources that contribute to the 
understanding of ESP principles, methodologies, benefits, and implications (Kothari, 
2004). Sources for this literature review were selected based on their relevance, rigor, and 
contribution to the field of ESP. Peer-reviewed articles, books, conference proceedings, 
and reputable reports were considered. Emphasis was placed on including a variety of 
perspectives, theoretical frameworks, and empirical studies to provide a well-rounded 
view of the topic.  

The data collection process involved accessing and critically evaluating selected 
sources. Key themes, concepts, and findings related to ESP were identified through 
iterative reading, note-taking, and categorization. The analysis of sources focused on 
identifying patterns, trends, and scholarly debates within the literature. The synthesized 
findings from the reviewed literature are discussed in relation to ESP's principles, 
methodologies, benefits, and implications. The discussion critically examines the 
consensus, discrepancies, and evolving perspectives within the literature. It also aims to 
identify gaps in current research and areas that warrant further exploration. This literature 
review is subject to limitations inherent to the scope of available literature. Certain 
perspectives or recent developments may not be fully represented due to the selection 
criteria and publication timelines of the sources reviewed. 

 
Findings and Discussion 

1. Linguistic Needs 
Perceptions of ESP Effectiveness 

The reviewed literature consistently highlights the perceived effectiveness of 
English for Specific Purposes (ESP) in addressing the linguistic needs of learners 
within specialized contexts. Researchers across various disciplines concur that ESP's 
tailored approach enhances learners' proficiency and communicative competence. 
Numerous studies indicate that learners who engage in ESP programs report increased 
confidence in utilizing domain-specific language and discourse conventions. 

 
Needs Analysis and Authenticity as the Principles of ESP 

The literature underscores the main goal of needs analysis in ESP. Hutchinson & 
Waters (1987) advocate for a learner-centred approach that begins with identifying 
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learners' communication purposes and contexts. This foundational principle ensures 
that instructional content is relevant, engaging, and aligned with learners' goals 
(Pranoto & Suprayogi, 2020). Moreover, the integration of authentic materials, as 
proposed by Swales (1990), emerges as a key pedagogical strategy. Authentic 
materials expose learners to real-world language use, enabling them to engage with 
domain-specific vocabulary, discourse patterns, and communicative strategies 
(Ekayati et al., 2020). 

 
Challenges and Innovations 

While the literature acknowledges ESP's effectiveness, it also recognizes 
implementation challenges. Access to up-to-date and contextually relevant authentic 
materials can be problematic, especially in rapidly evolving fields (Bhatia et al., 2011). 
Furthermore, challenges in ESP implementation touch teacher’s knowledge and 
competence such as lack of teacher’s disciplinary (Medrea & Rus, 2012), lack of 
training (Ali, 2015; Hoa & Mai, 2016; Nguyen et al., 2019), lack of proper need 
analysis (Dudley-Evans & St John, 1998), over-quantity classes (Harmer, 2001), and 
varied student’s competence (Hoa & Mai, 2016). However, innovative approaches are 
emerging. Digital platforms and online repositories provide educators with a wider 
range of authentic resources, overcoming some of the challenges associated with 
material acquisition (Agolli, 2018; Ekayati et al., 2022; Hoa & Mai, 2016). 

 
Contextual Adaptation and Future Directions 

Discussion across the literature emphasizes the importance of contextual adaptation 
in ESP instruction. The dynamic nature of specialized communication contexts 
requires educators to stay attuned to evolving linguistic demands (Ahmed, 2014). A 
call for collaboration between educators, industry professionals, and researchers is 
recurrent, aiming to ensure that ESP curricula remain relevant and responsive (Esteban 
& Martos, 2002). 

 
Implications for Language Education 

The synthesis of the literature has broader implications for language education. The 
learner-centred approach advocated by Munby (1981) aligns with contemporary 
educational philosophies that value individualized instruction. The integration of 
authentic materials and emphasis on contextually relevant communication echo trends 
in communicative language teaching (Benavent & Peñamaría, 2011; Borucinsky & 
Jelčić-Čolakovac, 2020; Tursunovna, 2021). Additionally, the prominence of needs 
analysis highlights the importance of understanding learners' goals and contexts in 
curriculum design (Brown, 2016; Otilia & Brancusi, 2015). 

 
2. The Contexts in English for Specific Purpose 

ESP is the time frame that has traditionally been applied to manuals that try to teach 
English language necessary for specific circumstances, particularly those connected to 
education or the workplace. Numerous works address the current trends in this topic. 
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There have been some unusual attempts to classify ESP. For instance, "the tree of ELT" 
is among the first real ones (Hutchinson & Waters, 1987). 

Furthermore, an additional ESP is categorized based on their professional field or 
discipline. ESP separates EAP and EOP into the following categories based on 
professional area or discipline: 2) EOP includes English for Professional Purposes 
(English for Medical Purposes, English for Business Purposes – EBP) and English for 
Vocational Purposes (Pre-vocational English and Vocational English); in EAP, EST 
has been the main area, but EMP and ELP have always had a student's place. 1) EAP 
involves English for (Academic) Science and Technology (EST), English for 
(Academic) Legal Purposes (ELP), and English for Management, Finance and 
Economics. Dudley-Evans & St John (1998) devise a tree diagram for ESP, which 
divides EAP and EOP is illustrated in figure below. 

 

 
Different English for Specific Purposes styles can be distinguished from one 

another by their specific specializations. English for Science and Technology, English 
for Business and Economics, and English for Social Sciences form three main 
divisions, but those branches further subdivide. The relationship between General 
English and ESP, which are individually depicted as distinct classes of English 
language coaching as a second or foreign language (ESL, EFL), but with their common 
location roots, can be seen when we visualize English language coaching as a tree. 

The primary distinction with ESP is that, in addition to the humanities and 
languages, the English curriculum is tailored to the needs of first-year students in 
certain fields (Fortanet-Gómez & Räisänen, 2008). ESP focuses on terminology used 
in specific fields, such as finance, technology, medicine, and law. "While knowledge 
of the issue and its terminology is important, it's important to remember that what's 
being taught is the use of the English language in a particular context," the organization 
says. 

In our context and in this study, English for Special Purposes refers to the general 
term for English language instruction offered at colleges that do not specialize in 
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philology. A lot of bureaucracy may also be addressed due of its varied objectives and 
contents. It plays a significant role in postsecondary education when university 
students wish to use English to advance their academic careers (Carver, 1983; 
Widdowson, 1982). According to Dudley-Evans (1998), ESP instructions can be 
created specifically for a field, such as mechanical engineering or medical. These 
guides may employ a different technique than popular English coaching, such as 
guides that are customized for the specific modalities that are most frequently used in 
the targeted field.  

 
3. Factors Affect English for Specific Purpose 

1. Targets of ESP 
As the learner-centred approach has gained traction, there has been a lot of attention 

spent on how to design ESP guides that prepare college students for professional 
communication. As a result, great consideration has been paid to the appraisal of the 
wishes while choosing a course that serves the interests of a particular group (Harrison, 
1996; Hutchinson & Waters, 1987). 

The goal of the instruction is to increase one's vocabulary with subject matter 
expertise while also focusing on the four communication skills—reading, speaking, 
listening, and writing. Much attention has been given to the Content-Primarily Based 
Language Learning (CBLL) and Task-Primarily Based Language Learning (TBLL) 
strategies within Communicative Language Teaching (CLT), as is also evident in ESP 
guidelines. Convergence of ESP with other disciplines is discussed in the electronic 
book authored by (Sato & Kleinsasser, 1999; Savignon, 1991). In terms of content 
balancing, the authors claim that linguistic issues during the construction of an ESP 
direction are unavoidable in order for ESP instructors to deliver process-applicable, 
helpful pedagogy and methodology.  

 
2. Content and Language Integrated Learning (CLIL) and ESP 

This chapter primarily addresses the relationship between teaching ESP and CLIL 
in terms of methodologies, attitudes, and guiding concepts. There are many viewpoints 
on how those two are related to one another, but it's crucial to note that the CLIL 
approach has its roots in ESP, as demonstrated in the chapters before it (Arnó-Macià 
& Mancho-Barés, 2015; Del Pozo, 2017; Ruiz-Garrido & Fortanet Gómez, 2009). 

Teaching ESP and CLIL adheres to the ideas of Content-Based Language Learning 
(CBLL) and Task-Based Learning (TBL), which are discussed in Chapter 1 and are 
both primarily based on the Learner-Centred Approach. In this analysis, ESP serves as 
a representation of the B1 degree framework in which English and specialist topic 
subjects are taught in accordance with the CEFR. Thus, the chosen communicative 
competencies on the B1 degree are transformed into the language expert field 
(Kováčiková, 2020). 

In line with that, Larsen-Freeman (2000) illustrated using contents from other 
subjects for pedagogical purpose namely, Content- Based Instruction (CBI) which has 



TAILORED LINGUISTIC INSTRUCTION FOR ESP: STRATEGIES AND 
APPLICATIONS IN THE GLOBAL ARENA 
 

International Journal in Applied Linguistics of Parahikma, 2024 
Vol. 7, No.1, pp. 1-13, https://journal.parahikma.ac.id/ijalparahikma/ 

 
 

7 

similar concept with CLIL. By the years, Richards & Rodgers (2014) developed CBI 
in the following types; 
a. Theme-based language instruction 

Language course in syllabus that created based on a certain topic or themes; for 
instance, “computer” or “woman empowerment”. 

b. Sheltered content instruction 
A subject area expert instructs a group of ESL learners who have been categorized 
for this purpose through content courses in the second language. 

c. Adjunct language instruction 
Pupils are enrolled in two related courses: a language course and a content course. 
The courses complement one another with regard to mutually coordinated tasks and 
share the same body of content. 

d. Team-teach approach, as a variation on the adjunct approach specifying the 
expected roles of the language teacher and the subject leader. 

e. Skills-based approach 
Characteristic by a specific focus on an academic skill area spesifically; for 
instance, “scientific writing”. 

 
4. The Context Differences in English for Specific Purpose 

1. English for Occupational Purposes (EOP) Classification 
English for Occupational Purposes Examines the sector of coaching English in 

Occupational settings as a selected example of popular place of work education and 
development. EOP describes specific ways in which English is used in one-of-a-kind 
paintings and professional roles in the fields of administration, medicine, law, 
commerce, and non-professional vocational roles in paintings or situations prior to 
paintings (Dudley-Evans & St John, 1998). The function of EOP is named into parts, 
English for expert functions and English for vocational functions. The following 
determine indicates the taxonomy of EOP. 
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2. Trends in EOP 
Dudley-Evans & St John (1998) factors out that a few traits of guides in EOP, 

direction in written language, popular letter layout in enterprise transaction starting 
from standard court cases and request for data to specifics including import/export 
arrangement, spoken interplay primarily based totally first on a grammatical, after 
which progressively an extra functional, construct. 

In English for occupational functions, enterprise English/English for enterprise 
functions is the maximum increase branch. The direction in Business English grows 
hastily across the world, even though the increase of studies on enterprise English 
seems to have lagged behind. However, the increase of Business English guides in 
universities is probably to call for and feed into studies on enterprise communication, 
and this has begun to be pondered withinside the pages of ESP journal. 

 
3. English for Business Purposes / Business English (BE) 

English for Specific Purposes (ESP) has recently seen a boom in the field of 
English for Business Purposes (EBP) (Belcher, 2009), both in terms of research and 
instruction. This is due to the fact that Non-native English speakers are increasingly 
using the language to communicate 'about business' with large target audiences 
worldwide, including (potential) employees, customers, and investors, whose 
reasons for conducting business differ greatly from nation to nation, as well as to 
conduct direct business (in meetings, negotiations, emails, and letters). As a result, 
non-native English speakers are increasingly adopting the language in a range of 
corporate communication fields, including financial reporting, marketing, 
management, and recruitment communication. This suggests that the bulk of business 
communication in an international setting is EBP produced by speakers and 
(copywriters) for non-native receivers (listeners and readers). Whether or whether 
they are native English speakers, it is imperative that users of EBP in international 
communication comprehend how to utilize English to achieve their goals. For 
example, it is imperative to ascertain whether and to what extent English is used in 
advertisements aimed at non-native target audiences in order to promote 
communicative goals such as understanding and persuasion. 

a) Definition of Business English 
In linguistic terms, it is challenging to define and categorize business 

English. Picked emphasized that business communication has multiple facets, 
some of which are far more in line with the language used by the general 
public than those of many other ESP groups. 

b) Key distinctions between BE and ELT/GE 
A subset of English used for professional purposes is called business 

English. draws attention to the fact that neither the ESP region nor the 
boundary between BE and ELT/GE are precisely defined. 
The ongoing efforts of BE to emphasize the overall material as much as 
possible are another similarity. the overall capacity of learners to 
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communicate more successfully, typically in professional settings. 
Additionally, there aren't any significant variations in the learner pool since 
both pre-service and in-service learners make up BE and ELT/GE. (Slavica 
2010). 

 
Between BE and ELT/GE, there are a few significant differences, though. First 
off, generic information in BE is typically combined with targeted content that 
pertains to a certain job sector that is just as urgent and urgent as BE, where the 
feeling of purpose the understanding that language is used to achieve goals is the 
most crucial feature. 

c) Business English Teachers 
To put it realistically, all ESP instructors are no longer just teaching business 

English; instead, they are highly skilled self-taught language instructors who have 
educated themselves, usually through self-study in a specific area of ESP. 

The language instructor's role as a study room supervisor and guide is 
essentially the most traditional one that most new students expect from BE 
instructors. When talking about the role of BE teachers, institutional and cultural 
expectations must be taken into consideration because some cultures may not be 
open to the BE instructors taking on additional, facilitating roles. 

In general, BE teachers are needed to internalize the viewpoint of consultants 
to a greater extent when dealing with more specific guidelines and sophisticated 
provider content in the coaching material. 

Since they must rely on their beginners to convey job-specific substances in 
class—especially if BE instructors aren't particularly informed about the problem 
content material this is being taught—many BE instructors no longer even play 
the role of enter and substances' carriers. As a result of serving as a mere 
information organizer, facilitator, or spokesman, a BE trainer was once involved 
in settling disputes between language learners and problem experts. 

 
Conclusion 

English for Specific Purposes (ESP) stands as a pivotal bridge between the 
universal appeal of the English language and the intricate demands of specialized 
communication contexts. Through an exploration of its key principles, methodologies, 
and benefits, this study underscores the importance of ESP in addressing the unique 
linguistic needs of learners within various professional, academic, and vocational 
domains. 
Addressing Diverse Linguistic Needs 

ESP's foundation in needs analysis recognizes the diverse and evolving linguistic 
needs of learners. By tailoring instruction to meet the specific communicative demands 
of each field, ESP creates a learning environment that is both relevant and motivating. 
The integration of authentic materials ensures that learners are exposed to real-world 
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language use, enabling them to navigate domain-specific discourse and terminology with 
confidence. 
Learner-Centred Pedagogy 

The learner-centred philosophy that underpins ESP resonates with contemporary 
educational trends that celebrate individuality and personalized learning experiences. The 
acknowledgement of learners' goals and backgrounds fosters a sense of ownership over 
their language development journey, enhancing engagement and intrinsic motivation. 
ESP's commitment to addressing the linguistic needs of learners, rather than imposing a 
one-size-fits-all approach, reflects a more holistic and effective approach to language 
instruction. 
Enhancing Communicative Competence 

Through the integration of discourse analysis and vocabulary instruction, ESP 
equips learners with the tools needed to not only communicate accurately but also to 
function effectively within their chosen fields. By engaging in task-based activities and 
simulations that mirror real-life communication scenarios, learners develop the practical 
skills required to navigate the complexities of professional and academic interactions. 
Preparation for Real-World Communication 

In an increasingly interconnected world, effective communication transcends 
linguistic correctness; it requires an understanding of context, culture, and domain-
specific conventions. ESP's emphasis on contextually relevant communication prepares 
learners to seamlessly navigate cross-cultural and cross-disciplinary interactions. As 
English continues to serve as a lingua franca across diverse fields, ESP emerges as an 
indispensable approach that empowers learners to engage confidently and competently 
within their chosen domains. 
Implications for Language Education 

The significance of ESP extends beyond its immediate impact on learners' linguistic 
competence. It challenges traditional notions of language instruction by advocating for a 
more tailored, contextually sensitive approach. As educators, researchers, and 
policymakers continue to navigate the complex landscape of language education, ESP 
serves as a compelling model that recognizes the fluidity of language and the importance 
of addressing learners' diverse needs. 

 
In conclusion, English for Specific Purposes not only enhances learners' linguistic 

proficiency but also empowers them to navigate the intricate terrain of specialized 
communication. By aligning instruction with learners' goals and context, ESP transcends 
the boundaries of traditional language education and positions itself as an innovative 
approach that equips learners with the skills required to succeed in an ever-evolving 
global communication landscape. 
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